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ABSTRACT. During the COVID-19 pandemic, teaching and learning activities had been shifted
to online learning. Therefore, online discussion activities were carried out to achieve learning
objectives. The transition of learning methods was expected to be able to replace face-to-face
teaching and learning activities in schools. This research aimed to find out the reflection on the
problems and how to solve the problems in online discussion activities by EFL Student-Teachers.
The method used in this research was qualitative with narrative as the research design. Providing
a questionnaire and interview that must be answered by EFL Student-Teachers. The participants
of this research were 26 EFL Student-Teachers from one of the University in Cirebon who had
carried out teaching practice in school. The results of this research indicated that online discussion
activities required good media and preparation for teaching and learning activities. EFL Student-
Teachers were requited to be creative in carrying out an online discussion activity to get students'
attention, and EFL Student-Teachers must be able to solve the problem faced during the online
discussion as the reflection of teaching and learning activities.
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A. INTRODUCTION
he outbreak of the COVID-19 pandemic had insisted most educational institutions

from the elementary, junior, and senior high school to university level carried out new

habits, the teaching and learning activities to be carried out at home or online.
However, this online learning habit only gave effects on students but also on educators.
According to Dinh (2020), online education remained unfamiliar and challenging for both
teachers and students in general. With sudden and urgent circumstances, teachers were required
to be able to adapt quickly to the world of technology to help the process of teaching and
learning activities carried out online. Online learning was facilitated two-way interaction
between teachers and students to carry out teaching and learning activities. It was in line with
Simanihuruk et al. (2019) defined "Online learning is the thing that makes it easier for both
parties because teaching material is delivered online". Both parties above were the teacher and
students. In the online learning process, it was possible to hold an online discussion since
“There are various alternative platforms used by teachers in conducting online learning, namely
Google Classroom, Zoom, Google Meet, WhatsApp groups, and e-learning” (Fitria, 2020). In
addition, Yuberti (2015), proposed that online discussion was an activity that is implemented
using the internet network or can be categorized as an indirect discussion method. Even though

the process of teaching and learning activities used the online discussion method, the process
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of teaching and learning activities can still be done to provide information and exchange ideas
without making face-to-face directly. Based on Bentley, Selassie, & Shegunshi (2012), Online
learning was a process of teaching and learning activities that used an internet connection
system. For having an internet connection, students and EFL student teachers must have
package data. Furthermore, in practice e-learning required technology as assistance, such as a
smartphone or personal computer (Erni et al., 2020). However, Vebrianto and Osman (2012),
stated that online learning had benefits such as: saving time, money, being able to update, saving
and sharing learning materials, and was considered to be able to answer problems in learning
and for awareness of lifelong learning process. There were other benefits of online discussions,
among others, stated by Setiawan (2021), stating that online discussions provide flexibility in
choosing the time and place to access the trip. In an online discussion, several problems made
the teaching and learning activities not go well. It was as stated by Magbulin (2021), the problem
faced by students in online discussions was internet access, especially in rural areas where
internet signals were still a big problem and caused students not to easily complete assignments,
teel afraid of failing to submit and attach materials. Meanwhile, Fortune et al., (2011) stated that
“There are three things that matter which usually appears in online learning; use of teaching
materials, student interaction, and learning atmosphere”.

In the past few months, teaching practice in school called PLP II, or what is commonly
known as a student-teachers practicum in one of the Unversity in Cirebon, had been held. The
student-teachers teach English as a foreign language. According to Bouckaert (2015), EFL
student-teachers are the students of English Student Education Programs to develop their
abilities as a condition of a particular course. EFL ttudent-teachers during the COVID-19
pandemic were required to be more creative and innovative in developing attractive online
learning methods to make students take part in the teaching and learning process and
understand the material presented.

Reflective teaching was the most important thing that EFL student-teachers must be
applied. Because for having good teaching performance, the teacher must know what his/her
weaknesses and strengths to reach the goal for be better in the future in terms of teaching.
Pollard and Collins (2005), argued that "Reflective teaching must meet the needs of teachers
personally, but also lead to a steady increase in the quality of education provided to children".

Meanwhile, Morris (2012), added the process of developing the ability to use technology in
an informed design requires teachers to re-evaluate performance in teaching activities and
rearrange strategies, materials, and learning media in a digital context technology can be

integrated into teacher aids to be successful in a design to the teaching process so that learning
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takes place effectively. Based on Dewey (1993), In Horasanli & Ortactepe (2016), argued that
“Reflective practice, also called a reflection or reflective teaching”. Reflective was a strong
contribution that made teachers professional in teaching activities, whereas teaching was a
complex and highly skilled activity that primarily required class teachers to consider in deciding
how to act. Moreover, Dewey (1933), In Horasanli & Ortactepe (2010), reflective practice was
a process to solve problems carried out by teachers through wise thinking about an event or
incident.

This research raised the theme “Reflective Practice-Oriented Online Discussions: A
Narrative Study on EFL Student-Teachers during COVID-19 Pandemic”. Because teaching
during the pandemic era was not easy to do, EFL Student-Teachers should be more prepared
for teaching. It was to avoid any problems raised as Fortune, Spielman, & Pangelinan (2011),
mentioned several problems in the process of online teaching and learning activities, including
teaching materials, learning interactions, and the learning environment. According to the U.S.
Department of Office Educational Technology (2016b) in Borthwick (2017), Teacher
preparation programs should ensure teacher candidates have access to current information
regarding research-supported practices and an understanding of using the best technology
would be supporting online learning. Since the EFL student-teachers had so many tasks, they
need self-evaluation with other EFL student-teachers to improve and develop teaching skills in
the future.

The reason choosing this research was the writers wanted to share their experiences of
EFL Student-Teachers during teaching-learning activities in online discussion during COVID-

19 pandemic.

B. REVIEW OF LITERATURE

1. Theoretical Basic
In theoretical basic, there were several variables, such as:
a. Reflective Practice

Based on Poomvalickis & Mathews (2013), Reflective practice was the way for the pre-
service teacher to learn and develop. Reflective teaching for pre-service teachers according to
Mann & Walsh (2017), in Mumford and Dikilitas (2019), was learning for pre-service teachers
who were expected to be able to show changes during this activity, in formative and summative
assessments, rather than taking the transmission approach as an additional course. Moreover,

Farrell (2012), argued that reflective practice was a guideline that aimed to make teachers
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thought and decided something between having to stop, looking at, or finding back the path
where they wanted to go for the future professionally. Moreover, based on Dewey (1993), In
Horasanli & Ortactepe (2016), argued that “Reflective practice, also called a reflection or
reflective teaching”. Reflective was a strong contribution that made teachers professional in
teaching activities, whereas teaching was a complex and highly skilled activity that primarily
required class teachers to consider in deciding how to act. In addition, Dewey (1933) in
Horasanli & Ortactepe (2010), reflective practice was a process to solve problems carried out
by teachers through wise thinking about an event or incident. Another statement of reflective
practice come from Arslan (2019), reflective practice can be done by learning from previous
experience because it was considered the basis of the learning and growth process for EFL
student teacher. During online teaching, EFL students and teachers were expected to show a
change after the implementation of reflective practice oriented towards online discussion. This
was in line with Mann & Walsh (2017), cited in Mumford and Dikilitas (2019), learning for EFL

student-teachers who were expected to be able to show changes during this activity.
b. EFL Student-Teachers

According to Bouckaert (2015), EFL Student-Teachers were the students of the English
Student Education Program to develop their abilities as a condition of a particular course. EFL
Student-Teachers had a model for exploring their learning experiences itself and made the
material that relevant to their life by thinking about the point of view verbally and written
(Korthagen, 2017; Loughran et al., 2013) cited in (Dikilitas and Comoglu, 2020). Mann & Walsh
(2017) cited in Mumford and Dikilitas (2019), learning for EFL Student-Teachers who were

expected to be able to show changes during this activity.

EFL student-teachers in terms of teaching during the COVID-19 pandemic were to be
able to be motivators and facilitators for their students, moreover they must be creative in

developing online discussion learning, this was in accordance with Sardiman (2004), stated:

"As a more capable person, the teacher has an important role as a source of information, advice, and knowledge,
there are 9 roles of teachers in teaching and learning activities, namely: informer, organizer, motivator, director,
miisiator, transmitter, facilitator, mediator, and, evaluator’.

c. Online Learning

Based on Bentley, Selassie, & Shegunshi (2012), Online learning was a process of teaching
and learning activities that used an internet connection system. According to Simanihuruk, et

al., (2019) stated that "Online learning is the thing that makes it easier for both parties because
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teaching material is delivered online". Both parties above meant the teacher and students.
Online learners were expected to develop 21%-century learning skills which included critical
thinking, creativity, collaboration, and communication along with the digital skills to use and
navigate online learning resources. According to Kong et al.,, (2014) “The learner-centered
paradigm in a digital age demands for development of 21st century learning skills through
domain-knowledge learning”. However, the teachers were also expected to be proficient in
teaching online as well as in the classroom. Other statements come from Branch & Dousay
(2015) cited in Adedoyin & Soykan (2020), online learning was a byproduct of cautious design
and planning of teaching that applied an organized model to the development of instruction.
such as: lack of understanding of the material, unstable internet access, and an increasing sense

of laziness.

d. COVID-19 Pandemic

According to the World Health Otrganization (WHO), COVID-19 was an infectious
disease caused by a newly discovered coronavirus. Coronavirus or Covid-19 was discovered in
the last month of the year in 2019 at the seafood market in Wuhan, China (Huang et al., 2020).
According to Alodokter (2021), “COVID-19 is a disease caused by the severe acute respiratory
syndrome coronavirus 2 (SARS-CoV-2). COVID- 19 can cause respiratory system disorders,
ranging from mild symptoms such as flu, to lung infections, such as pneumonia”. Moreover,
according to Biofarma (2021), “Corona virus or COVID-19 is a new type of coronavirus that
is transmitted to humans and can attack anyone including infants, children, adults, the elderly,

pregnant women, and breastfeeding mothers who infect the respiratory system”.

The spread of the corona virus or COVID-19, it could be through the air or droplets of
water particles. This was in line with the WHO which stated that the possibility of spreading
the corona virus through the air was also supported by the United States Centers for Disease
Control and Prevention (CDC). On its official website, the CDC stated that the corona virus

could spread through droplets or small particles that a person produced when breathing.

2. RELEVANT RESEARCH

The first previous research by Horasanli & Ortactepe (2016) conducted research which
examined in-service EFL teachers’ reflective practice- oriented online discussions in a graduate
course. In this research, the authors collected data by using reflective discussion analysis and

individual interview. Such data collection resulted in two conclusions about the nature of
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reflective practice as an inherent and collaborative process. The first result was to discuss the
simultaneous involvement of participants in the reflection in, on and for-action to show that
reflective practice was a process to benefit from the three types of reflective interactions. The
result was that both teachers benefit more from collaborative reflection practices through online
discussion platforms.

Another previous research by Tsang (2011), discussed that online reflective group
discussion connecting first-year undergraduate students with their third- year peers. In this
study, the author had sought to develop students of the university's professional program as
reflective practitioners aiming at the explicit development of critical reflective skills among
students. This research described the use of online discussion in groups to provide the critical
reflection and provide insight into students' perceptions of the learning experience. The writers
collected data through an experience evaluation questionnaire. The result of the research was
that online- based reflective group discussions may be relevant for the development of critical
reflection skills through peer mentoring and collaborative meaning-making.

The last previous research by Bhaumik (2020), the research discussed the COVID-19
pandemic had caused the shift of teaching and learning activities to online learning. This
research aimed to determine the e-readiness of high school students in transitioning online
learning activities and their views on online teaching and learning activities. This research used
a descriptive quantitative method. This research uses 20 Likert-type questions that include four
dimensions, namely access, digital literacy and e-readiness, online learning delivery, and online
load, which were administered to a sample of 100 students from various schools in Delhi using
non-probability sampling. This research found that access to online learning and online load on
students were found to be high. The research also revealed that only 35.2% of students found
online classes to be as effective as face-to-face classes. The delivery of online learning by
teachers and students' digital skills was found to be lacking, while geographically, the Delhi area
is included in the National Capital Region which had good internet access compared to other
parts of India. This research concluded that online pedagogy and digital skills of teachers and

students needed to be strengthened to be better in the future.

C. METHOD

In this research, the writers used the qualitative method with narrative as a research
design. Qualitative research was a humanistic and idealistic approach that focused on

understanding the research (Phatak, et al., 2013). Then, “Narrative research design is the
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researchers describe the lives of individuals, collect and tell stories about people’s lives & write
narratives of individual experiences” (Conelly & Clandinin, 1990). Below were aspects of
supporting research such as respondents, instruments, procedures and data analysis.
1. Respondents

Before collecting data, the writers must first determine the respondent who will be asked
for information, because it was one of the methods that must be done in qualitative research.
The respondents of this research were 26 EFL student-teachers in one of University in Cirebon
that were interviewed and filled out the questionnaires. The writers aimed to choose EFL
student-teachers as respondents in this research since they very closely related to teaching and
learning activities and reflecting on teaching and learning activities during COVID-19 pandemic
and EFL student-teachers were the right respondents to be able to develop their teaching skills.
2. Instruments

This research used two types of data collection including questionnaires and interviews.

a. Interview

In the process of collecting the data using the interview, the writers interviewed
26 participants EFL student-teachers from the Student Education Program of the one
of University in Cirebon. The interview consisted of nine open ended questions that
was conducted through google form.

b. Questionnaire

A Questionnaire is a document that contains questions designed to gather
information by the research (Babbie, 1990) cited in (Hastanti and Khusna, 2020). With
the type of questionnaire, participants answered 20 questions that were required to
answer yes or no and filled in by participants in the Google Form provided. For data
collection of the type of questionnaire was given to the EFL student-teachers from

the Student Education Program of the one of University in Cirebon.

3. Data analysis
Based on the book Ciritical Issues in Qualitative Research Methods was the process of data

collection facilitates comprehension, so does the process of data analysis. Based on Miles,
Huberman, and Saldana, (2014) "Offers a form of analysis through three simultaneous activity
flows between data reduction, data presentation, conclusion, and verification".

1) Reduction was the process of selecting, focusing, simplifying, abstracting, and

informing data in the form of notes or transcripts. In the first part, that would be done
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D.

to simplify and conclude the data that had been collected through interviews and
questionnaires. The writers chose the necessary data that was needed in the research

and leaving unneeded data.

2) Data Presentation was a stage for presenting data systematically based on
categorization in the data reduction stage. The data were arranged systematically by
given context and narrative so that it became the basis for building arguments. After
going through the data reduction process, the collected data will be presented in
narrative form with arguments that support the data, so that they can become the basis
for these arguments. The writers display the data that had been chosen in the data

reduction.

3) Drawing Conclusions and Verification was a stage to determine clarity and
understanding of the problem under study. Drain and establish relationships between
data categories to be able to answer research problems. The final part of the data
analysis technique was to find out the truth between data categories and research

problems. The writers drew the conclusion of the data.

FINDINGS AND DISCUSSION
In this study, the writers used three research questions. Some of the data found from the

research question used in this research as below.

1

414

The perceptions of EFL Student-Teachers toward the online discussion during the
COVID-19 pandemic
Yuberti (2015) proposed that online discussion was an activity implemented using the
internet network, or it could be categorized as an indirect discussion method. Using online
discussion to teaching and learning activities motivates EFL Student-Teachers to learn
more about how to teach well for the future. According to statement online discussion
motivates me (EFL Student-Teachers) to learn more about teaching in online learning than
what EFL student-teachers can learn in conventional discussion as much as 73.1% of
respondents agreed that online discussions motivated teacher candidate students to learn
more about teaching in online discussion than what had been learned in conventional
discussions and as many as 26.9% of respondents disagreed with that statement.
The data showed 19.2% respondents did not know their own teaching preferences
because in the online discussion, EFL Student-Teachetrs know how to teach well. This was
in accordance with the statement of Poomvalickis & Mathews (2013), reflective practice is

the way for the EFL Student-Teachers to learn and develop.
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Similar data found from the second statement that online discussion enhances their
English teaching experiences from the teaching process, and the learning environment.
Since the EFL student-teachers are expected to show changes during teaching practicum
(Mann & Walsh, 2017) cited in Mumford and Dikilitas (2019).

Meanwhile, their autonomy enhanced in teaching learning using online discussion
agreed by 69.2% respondents. It was because of the transition of learning mode from face-
to-face learning to online discussion, many things that must be prepared for teaching and
learning activities, thus causing EFL Student-Teachers to be independent, creative, and
innovative in making learning schemes so that learning runs smoothly as stated by Benson
(2001), that autonomy is the ability to take control over one's learning so that it can make
EFL Student-Teachers independent.

They also could be a facilitator by helping students during online discussion activities.
It was proved by 92.3% of participants agreed that one of the tasks of the teacher was as a
facilitator and motivator for students as stated by Sardiman (2004) below,

"As a more capable person, the teacher has an important role as a source of information, advice, and
knowledge, there are 9 roles of teachers in teaching and learning activities, namely: informer, organizer,
motivator, director, misiator, transmitter, facilitator, mediator, and, evalnator”.

Regarding the statement about online discussion allowed participants to know their
strength in teaching during online discussion activities showed 80.8% agreed while 19.2%
disagreed. Meanwhile, the statement about online discussion allowed participants to know
their own weaknesses in teaching during online discussion activities showed 84.6% agreed
with the statement while15.4% disagreed. It was in line with the principle of reflective
teaching which will make EFL Student-Teachers know the advantages and disadvantages
of each term of teaching, which mentioned by Poomvalickis & Mathews (2013), reflective
practice is the way for EFL Student-Teachers to learn and develop.

The statement of online discussion makes participants conscious of the teaching
performance experiences in interaction with the learning environment in online discussion
during COVID-19 pandemic agreed by 84.6% respondents, while 5.4% disagree with the
statement. The number of participants who agreed because EFL Student-Teachers felt for
themselves the experiences they had faced in the teaching practicum which in the end they
could find out what weaknesses they had when teaching conducted.

Furthermore, online discussion created an awareness to share the teaching experiences
about educational products in online discussion during the COVID-19 pandemic which

agreed by 86.2% respondents and 1.8% of respondents disagreed. The responses given by
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EFL Student-Teachers proved that sharing information about education or teaching and
learning activities in online classes was very important because it would make EFL Student-
Teachers more creative, innovative and productive.

In addition, online discussion made participants have to be creative looking for
resources dent-Teacher have to be creative in finding resources. This is contrary to the
study of Bhaumik (2020), which most of the students found it difficult to find the required

information from the internet.

The issues faced by EFL Student-Teachers in online discussion during the
COVID-19 pandemic

Online discussion had different atmosphere got by some students. Several issues
raised of its implementation during pandemic. Such as, 96.2% participants of this research
had difficulty in getting students’ attention, while 3.8% disagree with the statement. It was
because in the process of teaching and learning activities in online discussion mode there
must be obstacles experienced by students so that teachers got difficulty getting attention
from students. Several factors were also elaborated by Hidayati (2020), that students had
difficulty in online discussion due to several factors such as: lack of understanding of the
material, unstable internet access, and an increasing sense of laziness.

In details, 80.8% EFL Student-Teachers facing difficulty in switching from classroom-
based face-to-face learning to online learning, while 19.2% disagree with the statement. It
was similar to previous research which found 2.7% answered "strongly agree", 35.1%
"agree", 29.7% "Disagree" and 2.7% "Strongly Disagree".

Other difficulty faced by participants was in teaching through online platform due to
lack of prior training, where 57.7% participants agreed while 42.3% disagree with this.
more of respondents who agree with the statement is inversely proportional to the
previous research which got 8.1% for the response "Strongly Disagree", then got a lot of
responses as much as 35.1% "Disagree", got 21.6% tresponse "Undecided”, 29.7%
"Agree" and 4.1% "Strongly Agree". According to Ray (2009), said that the new faculty
should participate in technical and pedagogical training prior to instructing online.

Besides, 88.5% participants agreed that online discussion cannot be as effective as
classroom-based face-to-face learning, and 11.5% did not agree with this. This was also
supported by previous research which found that 13.5% answered "Strongly Disagree"
and 35.1% responded "Disagree", then 16.2 % "Undecided", 28.4% "Agree", and 6.8%

"Strongly Agree". From these results, we can see that online discussion activities wete not



Volume 8, Number 2 December 2022

effective when compared to face-to face learning.

In contrast, EFL. Student-Teachers have smartphone, tablet, laptop, desktop
computers etc at their home so they could teach well, which showed 92.3% disagree that
participants did not have the gadget, while the statement gets an agree responses as much
7.7%. This proved that many EFL Student-Teachers have smartphones, personal
computers, etc. to be used as learning media for online learning classes.

Meanwhile, a half of EFL Student-Teachers did not have fast access internet
connection at their home for continuing their studies uninterrupted through online mode
about 46,2% and 53,6% disagree with the statement. From this response, we could
conclude that EFL Student-Teachers had internet access for online discussion activities.

Similar to the above issue, the storage capacity of EFL Student-Teachers digital
devices did not run out quickly due to digital media shared, got response about 42,3%
agreed and 57,7% disagreed with it.

Another statement about EFL Student-Teachers had back-to-back online classes
through which required to sit for long hours. This made EFL Student-Teachers felt tired
and mentally exhausted, discussing the activities carried out during online discussions by
EFL Student-Teachers during teaching practicum activities. The statement above got the
responses agreeing as much as 88.5% and not approved by 11.5% of respondents.

The last statement in the part of questionnaires was teaching online discussion from
home did not give EFL Student-Teacher’s freedom and flexibility to teach at their pace
and they would not like to continue studying more through online educational, getting an
agreed response of 73.1% and 26.9% disagree with the statement.

EFL Student-Teachers overcome the problem of online discussion caused by the

COVID-19 pandemic

In online learning discussion activities, there were usually several preparations that
must be made by the EFL Student-Teachers such as making learning materials, interacting
with students online which could affect the atmosphere of teaching and learning activities.
This was in accordance with what was conveyed by Fortune et al., (2011) stated that
“There were three important things that usually appear in online learning; use of teaching
materials, student interaction, and learning atmosphere”. In online discussion activities,
there were usually several obstacles such as running out of data packets, personal
computers or smartphones running out of battery, unstable networks, and others.

Therefore, before the online discussion activity took place, it would be better to prepare
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in advance the things needed during the online discussion class. Conforming to Bentley,
Selassie & Shegunshi (2012), online learning was a process of teaching and learning
activities that used an internet connection system. Erni et al. (2020) added in its
implementation, e- learning required technology as assistance, such as a smartphone or

personal computer.

In addition to questionnaires, this research used interviews in terms of data collection
to strengthen research data and found answers to the problems being studied. In the
interview, several questions were given that required participants to answer based on the
experiences of their respective prospective teacher students while teaching online during
the teaching practicum in school which coincided with the COVID-19 pandemic. Some

of these questions and answers from respondents included:

To find out how EFL Student-Teachers overcome the problems faced in the online
discussion, the writers asked some questions related to those issues. The question was
about how to get students' attention so they could focus on teaching and learning
activities. Most of the participants reported that student-teacher must prepare the teaching
and learning activities well. P#1 states:

“Provide learning materials in an interesting way, and always ask students what learning methods they

like.” PH1

The data described was supported by Fortune et al., (2011), stated that “There are
three things that matter which usually appears in online learning; use of teaching materials,
student interaction, and learning atmosphere.”

During the Covid-19 pandemic, learning was shifted from face-to-face learning to
online learning. In online learning activities, there was an online discussion. In online
discussion EFL Student-Teachers faced several difficulties and because of this, EFL
Stundent-Teachers was hard to adapt online teaching and learning activities. For the
question about how EFL Student-Teachers adapted to face difficulties in transitioning
face-to-face learning to online learning. Most of the participants answered that EFL
Student-Teachers should learn more about online learning platforms so that online
discussion activities could run well. P#9 states:

“I try and learn more things abont technology becanse online learning also requires skills in using social
media, or other learning applications. Then look for the right method for online learning to run well and

the material can be understood by students”. PH9
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The data was in accord with Erni et al. (2020), in practicing e-learning required
technology as assistance, such as a smartphone or personal computer. As for applications

that could be used, such as Google Classroom, Whatsapp, Zoom, Google Meet,etc.
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The COVID-19 pandemic outbreak came suddenly and EFL Student-Teachers had
not received enough a good training to deal with online teaching and learning activities.
For the question about EFL Student- Teachers had difficulty teaching through online
platforms due to lack of training, most of the participants agreed that they had difficulty
teaching online due to lack of training. However, they must adapt and find solutions for
their teaching and learning activities, such as learning about the platforms used in online

discussions. P#9 states:

“Yes, because this is the first time teaching online and lack of training and experience. However, for
that, I try to find out and learn from sharing sources so that I can master the online platform that will
be used during learning. PH9

This was the opposite of with Bhaumik (2020), in his research on Teachers who had
difficulty in teaching through online platforms due to lack of prior training, he got
various responses including 10.8% stating strongly agree with the statement, 28.4%
agree, 20.3% undecided, 32.4% disagree, and 8.1% strongly disagree with the statement.
Ray (2009), also added
“That faculty, who are new to online instruction, should be required to participate in technical and

pedagogical training before providing online instruction”.

Online discussion was used as a way of discussing in teaching and learning activities
by EFL Student-Teachers during the Covid-19 pandemic as long as face-to-face learning
cannot be implemented. The next question is about online learning as effective as face-
to-face learning at school. The majority of participants disagree with the statement above
because online discussion was less effective than face-to-face learning. P#23 states:
“No, it is more effective if onr face-to-face learning does not have difficulty if we want to askquestions”.
P#23

This statement was supported by Bhaumik (2020), “There was already a stigma
associated with online learning being inferior to face-to-face learning”. As reported by
Bhaumik (2020), 35.2% of the learners felt online learning was as effective as classroom-
based, face-to-face learning. On the contrary, 48.6% favored classroom learning over

online learning, and 16.2% were undecided among the two.
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Online discussion required media to support the continuity of teaching and learning
activities, such media as personal computers or smartphones. For the question whether
all students have smartphones or personal computers and whether EFL Student-
Teachers think it could be an obstacle in online discussion activities, most of the
participants gave their responses based on the experiences they had during teaching
practicum. They stated that not all students had personal computers or smartphones and
that could be an obstacle in the process of online discussion activities. P#7 states:

“Not all students have personal smartphones, and it hinders their effectiveness in learning”. PH7

This statement was supported by Erni et al., (2020), in online discussion activities,
they really needed assistive technology such as smartphones or personal computers.

Online discussion activities did not always run smoothly, sometimes there were
several obstacles such as difficult signals, weak signals, and others. Conforming to the
next question was about internet connection problems during online discussion activities
and how to solve them, majority of participants said that internet connection was a big
problem in online discussion activities. This was related to P#14 which argued:
“Sometimes the signal is unstable, the way to overcome it can be by giving leeway in collecting assignments.
or deliver material throngh videos uploaded on Y ouTnbe, so that students can access them at any time”.
P#14

The statement above was supported by Magbulin (2021), "The main problem in
online discussion activities was internet access which caused students to complete
assignments and submit assignments". To overcome this problem, EFL Student-
Teachers took the trick to provide a longer period of time for submitting assignments

than before.

The next another question about storage memory filled up faster because of the
media shared in online discussion activities and how to solve it. Downloading teaching
materials, creating assignments, and sending assignments made the memory capacity in
a smartphone or personal computer full faster. This was due to the large number of
important files that must be downloaded. With that EFL Student-Teachers worked
around this by moving important files from smartphones to personal computers so they
were not lost or deleted. This was also conveyed by P#23 states:

“Yes, media storage memory is at risk of full guickly becanse it stores data not to mention learning
applications that use very large capacity sizes. To overcome this, it is stored partially on the laptop so

that the storage on the cellphone is still sufficient in capacity”. PH#23
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This was also expressed by Bhaumik (2020), in his research on the question about
the storage capacity of my digital devices was being quickly exhausted due to digital
media shared on social groups and the different types of mobile apps installed for my
studies found results over half of the learners (56.8%) disagreed whereas only 24.4%
agreed. 9.5% strongly agreed and 55.4% agreed that the storage capacity of their digital
devices was getting exhausted due to a large amount of data being shared for their
studies.

Online teaching and learning activities through online discussions from home
resulted in EFL Student-Teachers feeling tired because they had to sit for several hours.
The question was about do EFL Student- Teachers felt tired when they had to sit for
hours to carry out online lectures and how to solve it. Most of the participants agreed
with the statement above and felt tired when carrying out online discussion activities,
the way to overcome this was to move the tired limbs so they would not get tired again.
P#24 states:

“Yes, we change positions for a while so we do not get tired”. PH24

Sitting for a few hours in online discussion activities was very tiring. This was
evidenced by Bhaumik (2020), discussed online classes through which required students
to sit for long hours that made EFL Student-Teachers felt tired and mentally exhausted.
The results of the data obtained in this study were 4.1% strongly disagree with the
statement, 14.9% disagree with the statement, 13.5% undecided, 43.2% agree, 24.3%

strongly agree with the statement.
gly agr

However, the online discussion also had advantages, especially in flexibility, the last
question was about whether online discussion provided freedom and flexibility with
respect to time and speed in teaching. The majority of participants agreed with this
statement. P#22 states:

“Yes, the time you have when online learning activities take place is more 'flexible’”. PH22
It was supported by Setiawan (2021), stated that online discussions provided

flexibility in choosing the time and place to access the trip.

E. CONCLUSION

The research entitled "Reflective Practice-Oriented Online Discussions: A Narrative
Study on EFL Student-Teachers During COVID-19 Pandemic" was appointed as research

because of the ongoing COVID-19 pandemic situation. This pandemic had an impact on
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the education sector which resulted in switching learning mode from face-to-face learning to
online learning. In online learning there was online discussion, which in this research found
there were many problems faced by EFL Student-Teachers in terms of media, unstable
network connections, and no supporting media for online discussion such as; smartphone or
personal computer, data packets that were lacking adequate, etc. This was felt by EFL
Student-Teachers during teaching practicum activities. In addition, there were other
difficulties in the online discussion process, including the transition of this learning mode
which required EFL Student-Teachers to adapt from face-to-face learning to online
discussion, especially the lack of prior training received by EFL Student-Teachers due to the
COVID-19 pandemic came suddenly. EFL Student-Teachers found it difficult to get
students' attention so they could focus on the material being taught, moreover required to be
more creative and innovative in developing online discussion activities. However, the
advantage felt by EFL Student-Teachers from online discussion was the flexibility of time
that could be used in online discussion activities. From online discussion activities during the
COVID-19 pandemic, EFL Student-Teachers learned a lot about online teaching did not
forget to do the reflection to find out their strengths and weaknesses in terms of online

teaching because EFL Student-Teachers were facilitators and motivators for students.
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