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Abstract:  

The lecturers' teaching methods and competencies vary at IAIN Bukittinggi so that it 

is important to know the correlation of the lecturers’ teaching methods and 

competencies to the students’ learning achievement at IAIN Bukittinggi. The method 

used of this research was quantitative method with ex post facto design. This research 

involved all lecturers and students of IAIN Bukittinggi as population and the sample 

was consisted of 40 people. The instrument used to collect the data was closed-

questionnaire. The data were processed by scoring and inferential analyzing. The 

finding indicated that most of the lecturers at IAIN Bukittinggi applied lecture, 

question-answer, discussion, assignment, and problem solving methods. It was also 

found that the correlation of the lecturers’ teaching methods and competencies to the 

students’ achievement was only 2.8%. Therefore, there was low correlation of the 

lecturers’ teaching methods and competencies to the students’ achievement in IAIN 

Bukittinggi. 

Abstrak:  
Metode dan kompetensi mengajar dosen bervariasi di IAIN Bukittinggi sehingga 
penting untuk mengetahui hubungan antara metode pengajaran dan kompetensi 
dosen dengan prestasi belajar mahasiswa di IAIN Bukittinggi. Metode yang digunakan 
dalam penelitian ini adalah metode kuantitatif dengan desain ex post facto. Penelitian 
ini melibatkan semua dosen dan mahasiswa IAIN Bukittinggi sebagai populasi dan 
sampel terdiri dari 40 orang. Instrumen yang digunakan untuk mengumpulkan data 
adalah kuesioner tertutup. Data diproses dengan penilaian dan analisis inferensial. 
Temuan menunjukkan bahwa sebagian besar dosen di IAIN Bukittinggi menerapkan 
metode ceramah, tanya jawab, diskusi, penugasan, dan pemecahan masalah. 
Ditemukan juga bahwa korelasi antara metode pengajaran dan kompetensi dosen 
dengan prestasi belajar siswa hanya 2,8%. Oleh karena itu, ada korelasi yang rendah 
antara metode pengajaran dan kompetensi dosen dengan prestasi siswa di IAIN 
Bukittinggi. 
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INTRODUCTION  

Teaching is a very complex activity, so it is difficult to determine how to teach well. 

Teaching is a relationship among the people, because it needs good treatment of students, 

need to master the material to be taught, and need to adjust the teaching method with the 

lesson (Winataputra, Delfi, Pannen, & Mustafa, 2014; Wahidin, 2017; Padmowihardjo, 

2014; Handayani, 2011). 

The teaching methods are very diverse. Each method has advantages and 

disadvantages. None of the methods is considered effective in every condition (Anas, 2014; 

& Amin, 2015). Each method is seen as effective in one situation and may not be effective 

in another. Teaching is very good if it is done using various methods. A method is carried 

out based on relevant considerations and learning situations. To apply the method, the 

method must also be known, both its effectiveness and implementation (Nurdin, 2016; 

Yulianti, Iwan, & Millah, 2018; & Hanum, 2013). 
There are several methods of teaching. Teachers and lecturers apply one of them or 

integrate one another in teaching and learning process in the class. The implementation of 

the method should be appropriate with the lesson because unsuitable method may make 

the students difficult to understand. Therefore, it is important to choose the suitable 

method. Several methods are presented as follow: 

The first is Lecture Method. It can be seen as a delivery of the lesson through 

narrative (Amaliah, Fadhil, & Nurulita, 2014). Many teachers and lecturers also use this 

method in teaching because its implementation is very simple and does not require 

complicated procedures. Cranton suggests that the lecture method is identical to what is 

known as the instructor centered method (Cranton, 2002). This happens because the 

instructor or lecturer is the only person responsible for delivering the knowledge to the 

students so that the direction of communication tends to be only one direction, from 

lecturer to students. 

The second is Discussion Method. It is used by lecturers in class teaching (Sugiyanto, 

2009; Astuti, Martini, & Yamtinah, 2013). It is not effective for presenting new information. 

Discussion method is suitable for lecturers who want to help the students learning, 

thinking, and arguing the subject matter, help the students to evaluate using logic, give an 

opportunity to the students to formulate a topic and idea of thinking, help the students to 

find problems from information obtained, discuss and use learning materials from other 

groups, obtain information and know previous theories, motivate and develop broader 

learning, get stimulus and feedback about achieving learning goal (Nurrohmi, Utaya, & 

Utomo, 2017; Wiranty & Mastuti, 2018; & Suparya, 2016). 

The third method is called Question-Answer Method. It is a way of presenting 

courses in the form of questions that must be answered by the students. Question and 

answer method is the oldest method and is widely used in educational process, whether in 

family, in community, in schools/madrasah, or in universities (Siregar, 2014; Alfiyana, 

Risal, & Amelia, 2019). 

The fourth is Simulation Method. It can be interpreted as a way of teaching by doing 

artificial behavior (Ikhwan, 2017; & Handayani, 2018). Simulation is basically a kind of 

game in teaching that is lifted from the reality of life. 
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The fifth is named Project Method. It is a way of presenting material that starts from 

a problem (Qomariyah, 2019; & Piona, 2017). This method can broaden students' thinking 

in facing life problems then it can foster students with the habit of applying knowledge, 

attitudes and skills in daily life in an integrated manner. 

The next method is called Experimentation. It is a way of presenting lessons, where 

the students conduct experiments by experiencing and proving for themselves what they 

have learned (Andiasari, 2015; & Sartika, 2012). In the teaching and learning process using 

this method the students are given the opportunity to experience or do it themselves, 

follow a process, observe an object, analyze, prove and draw their own conclusions about 

an object, state or process of something. Thus, the students are required to experience it 

themselves, reach the truth, or try to explore the proposition or law and draw conclusions 

from the process they experienced. 
The seventh method is Assignment (recitation). This method presents material 

where the lecturer assigns a specific task to the students in their learning activities 

(Lestari, Hobri, Kristiana, 2015; Amin & Ahmad, 2015). Assignments can be done in the 

classroom, in the campus yard, in the laboratory, in the library, in the workshop, at home 

or in the students’ dormitory or anywhere. 

Next methods are Socio-drama Method and Role Playing. These method are 

dramatizing behavior that have to do with social problems (Sitompul, 2015; & Endriani, 

2016). Role playing aims to describe a past event then appoint several students to perform 

roles in accordance with the purpose of the story. The benefit is helping someone change 

their attitude so far. In addition, role playing is a planned learning activity designed to 

achieve specific educational goals. 

The Ninth method is Demonstration. This method is a way of presenting lecture 

material by demonstrating the process to the students, certain situations that are being 

studied, both actual and imitation accompanied by verbal explanations (Gilboy, 

Heinerichs, Pazzaglia, 2015; & Wati, 2020). 

The tenth is Problem Solving Method. It is a method of thinking that starts with 

finding data until drawing conclusions. There are several steps in applying this method; 

firstly, there are obvious problems to solve. The problem comes from students according 

to their abilities. Secondly, the students look for data or information that can be used to 

solve the problems, such as reading books, researching, asking questions, discussing, etc. 

Thirdly, establishing a temporary problem-solving schedule for the problem (Ulfhanny, 

2018; Mutia, Muhamad, & Rahman, 2018). 

The eleventh method is Exercising or Training Method. It is a good way of teaching 

to instill good habits. This method can be used to acquire dexterity, accuracy, opportunity, 

and skills (Nurhasanah, 2017). 

The twelfth is Tourism Work Method. It is also called fieldwork which aims to review 

certain places, such as visiting historical sites, museums, and so on. Tourism can be done 

in a short time or a long time (Suridah, Fajar, Fahrurrozi, Angraeni, Ulfa, & Sonia 2020). 
The thirteenth is Inquiry-Discovery Method. The method is basically two methods 

that are interrelated to one another (Hamid, 2019). Inquiry means investigation, while 
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discovery means discovery. By carrying out an investigation, students can obtain an 

invention. With inquiry and discovery methods, students do a high-value mental process, 

in addition to other physical activity processes. 
The last method is Combined Method. Lecture is efficient way to present pedagogy, 

but that using lecture as the sole mode of instruction presents less potent than combined 

(traditional plus active learning) teaching method (Kolesnikova, 2016). 

The important thing for the lecturer in using the teaching method is to consider the 

factors regarding the suitability of the method with the teaching objectives, available 

resources and facilities, the conditions and conditions of teaching and learning, student 

conditions and the time available. 

Teaching ability relates to the skills possessed by lecturers in delivering lecture 

material. Lecturers as executors of educational assignments have a hand in choosing 

teaching tools, teaching aids and other teaching media. Hamalik (2004) and Fajarwati 

(2016) suggested that the use of teaching media in teaching and learning process can 

improve new desires, interests, motivation and stimulation of learning activities, and even 

bring psychological influence on students.  

Turney (1973) states that there are eight basic teaching skills that are considered 

very important in the success of teaching and learning activities namely the skills to ask 

questions, provide reinforcement, hold variations, explain, open and close lessons, guide 

small group discussions, manage classes, and teach small groups and individual. 

The ability to manage learning can be seen in various aspects as stated by Djamas 

(2005) they are; firstly, the aspect of mastery of teaching materials with indicators must 

be able to understand the structure of knowledge and master the specific substance in 

accordance with the types of services needed by students. Secondly, the aspects of syllabus 

development/preparation of lecture program units with indicators are able to describe the 

learning objectives, choose and organize the material, determine learning methods and 

media, develop assessment tools, and determine or allocate the time. Thirdly, the aspects 

of implementing teaching and learning interactions with indicators are able to open 

lessons and teach material, able to use methods and use media, able to use communicative 

language and motivate students, able to organize activities and interactions with students 

communicatively, able to conclude learning and provide feedback. Fourthly, Learning 

achievement assessment aspects with indicators able to choose questions based on the 

level of difficulty and differentiation, able to correct valid questions, able to check answers 

and classify assessment results, able to process and analyze assessments, able to identify 

the level of variation in the results of the assessment, and conclude the results of the 

assessment clearly and logically. 

Learning achievement has several functions including indicators of the quality and 

quantity of knowledge that has been mastered, as well as various information and 

educational motivations. This is an indicator of the absorption of students. The teaching 

methods that are used by lecturers vary and the lecturers’ ability to teach in utilizing a 

variety of teaching skills also vary which will certainly have an effect on the students’ 

achievements in the class. 
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RESEARCH METHOD 

The method used of this research was quantitative method with ex post facto design. 

This research involved all lecturers and students of IAIN Bukittinggi as population. The 

sample taken was 5% of the population which was consisted of 40 people. This research 

was a correlational research that was intended to find out the correlation between 

variables. By using correlational techniques, researchers knew the correlation of the 

lecturers’ methods and competencies to the students’ achievement. The instrument used 

to collect the data was closed-questionnaire. It was arranged based on indicators that 

could answer the problem. These indicators were compiled from each variable by 

seriously considering the use of content and construct validities. This study also used 

documentation review to gain additional data. 

The data were processed by scoring and inferential analyzing. Some hypotheses are 

tested using the correlation technique (Anova). To find out the correlation of the 

independent variables to the dependent variable, regression analysis was used with the 

formula: Y = B0 + B1X1 + B2X2 + ∑. All data were done through computer media, namely 

the use of a statistical analysis system (SAS) program. 

RESULT AND DISCUSSION 

Based on the results of the study, can be described lecturers’ teaching methods: 

The Lecturers’ Teaching Method 

Lecture Method 

Most of the lecturers in IAIN Bukittinggi applied lecture method. This method 

showed that the lecturers were very beneficial for the students. They are the center of the 

information and knowledge. The lecturers explain the lesson and the students have to 

listen carefully to get deep understanding. The following table is the data found about the 

application of lecture method at IAIN Bukittinggi: 

Table 1. The Use of Lecture Method 

No. 
Teaching 
Method 

Alternative Answers 

Always % Often % Some-
times 

% Almost 
Never 

% Never % 

1. 
Lecture 
Method 

23 57.5 11 27.5 6 15 0 0 0 0 

Based on the respondents' answers to the questionnaire that had been provided, the 

data found were 23 people or 57.5% of the lecturers used the lecture method, 11 people 

or 27.5% stated often and 15% stated sometimes. The data indicated that more than half 

of the total number of the lecturers taught using lecture method at IAIN Bukittinggi. 

Discussion Method 

To activate the students’ critical thinking, the lecturers of IAIN Bukittinggi use 

discussion method. It helps the students to learn, think, and argue the subject matter. 
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Discussion method lets the students to share their thoughts and opinions with others. The 

finding about the lecturers using this method is described in the following table: 

Table 2. The Use of Discussion Method 

No. 
Teaching 
Method 

Alternative Answers 

Always % Often % 
Some-
times 

% 
Almost 
Never 

% Never % 

1. 
Discussion 
Methods 

15 37.5 20 59 5 
12.
5 

0 0 0 0 

Lecturers who stated often applied discussion method were 20 people or 59%, 15 

people or 37.5% stated always and 5 people or 12.5% stated sometimes. Hence, the 

lecturers of IAIN Bukittinggi quite often used the method of discussion in lectures, which 

made the students more trained in expressing their opinions. 

Question-Answer Method 

The lecturers of IAIN Bukittinggi use question and answer method to know the 

students’ understanding of a lesson. This method helps the lecturers to give more 

explanation when the students cannot answer the lecturers’ questions or they can ask to 

the lecturers about the lesson that they do not understand yet. The following table 

describes about the implementation of question and answer method in IAIN Bukittinggi: 

Table 3. The Use of Question and Answer Method 

No. 
Teaching 
Method 

Alternative Answers 

Alway
s 

% Often % 
Some-
times 

% 
Almost 
Never 

% Never % 

1. 

Question 
and 

Answer 
Methods 

21 
52.
5 

14 
3
5 

4 10 0 0 0 0 

There were 21 people or 52.5% of the lecturers used the question and answer 

method, 14 people or 35% stated often and 4 people or 10% stated sometimes. The 

lecturers also used the question and answer method more than any other method. 

Simulation Method 

Simulation method provides meaningful practice situations for the students, it can 

develop their abilities. The lecturers of IAIN Bukittinggi use this method to engage the 

students’ deep learning to empower their understanding. The following table shows the 

use of Simulation Method in IAIN Bukittinggi: 
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Table 4. The Use of Simulation Methods 

No. 
Teaching 
Method 

Alternative Answers 

Always % Often % 
Some-
times 

% 
Almost 
Never 

% Never % 

1. 
Simulation 

Methods 
0 0 7 17.5 17 42.5 4 

1
0 

12 30 

Based on the data obtained, the highest frequency was alternative answer 

sometimes which reached 17 people or 42.5%. There were 7 people or 17.5% stated often, 

almost never 4 people or 10%, and 12 people or 30% stated never. 

Project Method 

Project method allows the students to explore and to experience the environment 

through their senses. This method involves the students to study, to do research, to use 

their experiences, skills, interests, and capabilities in a sequence of activities as a task from 

the lecturers. The table 5 describes the implantation of Project Method at IAIN Bukittinggi. 

Table 5. The Use of Project Method 

No. 
Teaching 
Method 

Alternative Answers 

Always % Often % 
Some-
times 

% 
Almost 
Never 

% Never % 

1. 
Project 
Method 

0 0 2 5 5 12.5 10 25 23 57.5 

There were 23 people or 57.5% who said never, around 10 people or 25% stated 

almost never, there were 5 people or 12.5% stated sometimes, and 2 people or 5% stated 

often. Lecturers generally never do the project method because this method was 

considered ineffective and required a lot of preparation to complete a lecture material 

project. 

Experimental Method 

Experimental method gives opportunity to the students whether individual or group 

to get information and explanation to process or experiment. The lecturers guide them to 

process of experiment in order to make the students understand about it. By applying this 

method, the students have the opportunity to do their experiment by themselves, follow 

the process of this method, and show the object. The implementation of experimental 

method at IAIN Bukittinggi is presented in the following table: 

Table 6. The Use of Experimental Method 

No 
Teaching 
Method 

Alternative Answers 

Always % Often % 
Some-
times 

% 
Almost 
Never 

% Never % 

1. 
Experimental 

Methods 
1 2.5 6 15 9 22.5 5 12.5 19 47.5 
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Based on the table 6, there were 19 people or 47.5% stated never, around 9 people 

or 22.5% stated sometimes, there 6 people or 15% said often, there 5 people or 12.5% 

stated almost never, and 1 person or 2.5% stated always. Thus, most of the lecturers did 

not use this experimental method in teaching and learning process. 

Assignment/Task (Recitation) Method 

An assignment is one of the teaching methods that aims to help the students 

independently get academic competencies, whether it is in individual or group. The 

assignment may various, depends what lesson that the lecturers taught to them and types 

of assignment appropriate to it. The use of this method at IAIN Bukittinggi is described in 

the following table: 

Table 7. The Use of Task or Recitation Method 

No. 
Teaching 
Method 

Alternative Answers 

Always % Often % 
Some-
times 

% 
Almost 
Never 

% Never % 

1. 
Task and 

Recitation 
Methods 

16 40 16 40 7 17.5 0 0 1 2.5 

There were 16 people or 40% stated each always and often using assignment this 

method in teaching at IAIN Bukittinggi. Around 7 people or 17.5% and 1 person or 2.5% 

said sometimes and never, respectively. Hence, the implementation of assignment method 

or recitation was quite high at IAIN Bukittinggi.  

Socio-drama Method and Role Playing 

Socio-drama and role playing are teaching methods in which the lecturers provide 

opportunity to the students performing certain role playing activities in the life of social 

community. It can stimulate the students’ attitudes, knowledge, and skills. These methods 

help the students’ in learning activities. The use of these methods at IAIN Bukittinggi is 

described of the table 8. 

Table 8. The Use of the Socio-drama Method and Role Playing 

No. 
Teaching 
Method 

Alternative Answers 

Always % Often % 
Some-
times 

% 
Almost 
Never 

% Never % 

1. 
Sociodrama 
Method and 
Role Playing 

0 0 6 15 16 40 5 12.5 13 32.5 

Based on data that had been collected, the highest frequency was sometimes which 

reached 16 people or 40% stated it. There were 6 people or 15% stated often, and 5 people 

or 12.5% stated almost never. There were 13 people or 32.5% said never applying Socio-

drama method and role playing. 
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Demonstration Method 

Demonstration teaching method sets up to potential concept effectively in learning 

material. It occurs in teaching and learning process when the students find difficult to 

connect theories and the actual practice or when they cannot understand the application 

of theories.  The following table presents the use of this method at IAIN Bukittinggi. 

Table 9. The Use of Demonstration Method 

No. 
Teaching 
Method 

Alternative Answers 

Always % Often % 
Some-
times 

% 
Almost 
Never 

% Never % 

1. 
Demonstration 

Method 
6 15 6 15 19 47.5 2 5 7 17.5 

Based on the finding, it showed that sometimes as the alternative answers reached 

47.5%. There were 6 people or 15% stated both of always and often alternative answers. 

There were 2 people or 5% stated almost never and 7 people or 17.5% stated never. Most 

of the lecturers at IAIN Bukittinggi sometimes used this demonstration method, because it 

took a lot of ability to demonstrate something related to the material taught by them in 

class. 

Problem Solving Method 

The students learn by working on problems in problem solving method. It enables 

the students to get new knowledge by facing problems. They are expected to analyze, 

understand, observe, and find solution about the problem faced. The following table shows 

the application of this method at IAIN Bukittinggi. 

Table 10. The Use of the Problem Solving Method 

No. 
Teaching 
Method 

Alternative Answers 

Always % Often % 
Some-
times 

% 
Almost 
Never 

% Never % 

1. 
Problem 
Solving 
Method 

3 7.5 16 40 13 32.5 2 5 6 15 

There was 40% of the respondents stated often which mean that this method was 

frequently used by the lecturers. There were 3 people or 7.5% stated always and 13 people 

or 32.5% who said sometimes. Only 2 people or 5% stated almost never, and 6 people or 

15% stated never. 

Exercising or Training Method 

Exercising or training method stimulates the students’ interest for physical exercise. 

This method is introduced to physical education. As the combination of training and 

teaching, it can achieve not only the goal of teaching activity but also the purpose of 

training. This strategy expands the students’ relevant skills and tactical knowledge. The 

following table presents the lecturers data at IAIN Bukittinggi in applying this method. 
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Table 11. The Use of Training Method 

No. 
Teaching 
Method 

Alternative Answers 

Always % Often % 
Some-
times 

% 
Almost 
Never 

% Never % 

1. 
Exercising 
or Training 

Method 
26 65 10 25 3 7.5 0 0 1 2.55 

There were 26 respondents stated they always used that strategy. Only 2.25% said 

never. There were 10 and 3 people stated often and sometimes, respectively. None of them 

stated almost never apply training method at IAIN Bukittinggi. 

Fieldwork or Tourism Work Method 

Fieldwork method has benefits including holistic, where all the senses are engaged 

and the impacts are more than cognitive. This strategy can get students more experience 

and information. The data of the lecturers at IAIN Bukittinggi relating to the 

implementation of this method are presented in table 12. 

Table 12. The Use of Tourism Work Method 

No. 
Teaching 
Method 

Alternative Answers 

Always % Often % 
Some-
times 

% 
Almost 
Never 

% Never % 

1. 
Tourism 

Work 
Method 

0 0 1 2.5 5 17.5 7 17.5 27 67.5 

The highest frequency was the option of never. It reached 27 people or 67.5% which 

meant most of the lecturers of IAIN Bukittinggi never did a fieldtrip for teaching. There 

were 7 people or 17.5% stated almost never. The respondents said sometimes were 5 

people or 17.5%, and only 1 person or 2.5% said often. 

Inquiry-Discovery Method 

Inquiry-discovery method takes place in problem solving situations where the 

students draw on their own experience and prior knowledge. It also a method of 

instruction through which the students interact with their environment by exploring and 

manipulating objects, wrestling with questions and performing experiments. The 

following data show the implementation of this method at IAIN Bukittinggi. 

Table 13. The Use of Inquiry-Discovery Method 

No. 
Teaching 
Method 

Alternative Answers 

Always % Often % 
Some-
times 

% 
Almost 
Never 

% Never % 

1. 
Inquiry and 
Discovery 
Methods 

15 37.5 20 59 5 12.5 0 0 0 0 
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Most of the lecturers at IAIN Bukittinggi used inquiry-discovery method as 

presented in table 13. There were 59% stated often. Around 37.5% said always and 5 

peoples stated sometimes. 

Combined Method 

Several lecturers at IAIN Bukittinggi used combined method in teaching. Most of 

them combined lecture and question-answer methods. By the implementation of these 

methods, the students can improve their understanding and test their knowledge through 

answering the questions from the lecturers. The following table describes the 

implementation of the combined method at IAIN Bukittinggi. 

Table 14. The Use of Combined Method 

No. 
Teaching 
Method 

Alternative Answers 

Always % Often % 
Some-
times 

% 
Almost 
Never 

% Never % 

1. 
Combined 

Method 
13 32.5 11 27.5 16 

4
0 

0 0 0 0 

There were 32.5% of the respondents stated that they always used combined 

method in teaching at IAIN Bukittinggi. Several of the lecturers or around 40% sometimes 

applied it. None of them stated almost never and never. 

The Lecturers’ Teaching Competencies 

The lecturers’ competencies to manage students’ learning are very important. 

Therefore, the key to successful learning is seen from the factors of learning management, 

the lecturers are required to do some learning management as follows: The first is mastery 

of teaching materials; the ability to understand teaching materials and the structure of 

knowledge related to the field of study that must be mastered by lecturers so that the 

students easily obtain the knowledge. The second is the ability to design a syllabus and 

develop it into specific topics of learning. Lecturers must be able to describe the learning 

objectives by selecting and determining the material and organizing learning. The next is 

implementation and interaction of teaching and learning; good learning implementation 

seen from a good process, such as presenting material, learning strategies, teaching tools 

or media, and motivating the students who are taking part in learning that finally brings 

up and provides good feedback. The last is evaluating the students’ learning achievement; 

in terms of evaluating students’ achievement, lecturers must be smart and have the ability 

to evaluate and select the exam questions and the difficulty level, engage to solve question 

problems, classify analyze the results of the assessment. 

The Students’ Learning Achievement 

Students’ learning achievement is the result achieved by the students in the learning 

process in the form of numbers or grades given by the lecturer after an evaluation is held. 

Grading score is an accumulation of the entire examination, discussion, individual and 

group assignments, and activities in the teaching and learning process. It can be numbers 
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such as 4, 3, 2, and 1 with the symbols of the letters A, B, C, and D of each course. All courses 

that have been programmed and tested in each semester are calculated to get the students’ 

Grade Point Average (GPA). From 40 samples of this research, their GPA varied each other. 

After counting through SPSS, the lowest score was 2.16 and the highest score was 3.66. 

The students’ scores obtained were 2.99 of the average value (mean) and 0.35 of standard 

deviation (SD). The frequency of the students’ learning achievement is presented in Table 

15: 

Table 15. The Students’ Learning Achievement in IAIN Bukittinggi 

No. Score Interval Category Frequency Percent 

1. 
2. 
3. 

1 – 2.74 
2.75 – 3.49 
3.50 – 4.0 

Low 
Average 

High 

7 
31 
2 

17.5 
77.5 

5 
 Total  40 100 

From table 15, it showed that the students’ learning achievement of IAIN Bukittinggi 

was in average category with the highest frequency of 31 people or 77.5%. Those students 

who got scores 2.75 - 3.49 were classified as satisfactory or very satisfactory predicate, 7 

people or 17.5 % got low scores (1.0 - 2.74) was classified quite satisfactory, and 2 people 

or 5% got the highest scores (3.50-4.0) or classified cum laude. 

The Correlation of the Lecturers’ Teaching Methods and Competencies to the 

Students’ Learning Achievement 

To find out the correlation between the lecturers’ teaching methods and the 

students’ achievement, the data was analyzed using product moment correlation formula 

through SAS. It could be seen that the value of r-table for 5% error level with n=40 was 

obtained 0.0878. In the other words, r-test was smaller than r-table (0.0878 <0.312).  

Hence, there was no correlation between the lecturers’ learning methods and the students’ 

learning achievement. 

From the results of partial correlation analysis, it was found that r-table for 5% error 

level with n=40 obtained 0.312 while r-test got 0.146. It indicated that the r-test was 

smaller than r-table (0.146 <0.312). Thus, there was no correlation of the lecturers’ 

teaching ability or proficiency to the students’ learning achievement. 

The correlation of the lecturers’ methods and competencies to the students’ learning 

achievement was analyzed through analysis of variance. It was known that r-table for 5% 

of error level with n=40 obtained 0.312 while r-arithmetic got 0.541. In the other words, 

r-arithmetic was greater than r-table (0.541>0.312). Therefore, there was low correlation 

of the lecturers’ teaching methods and competencies to the students’ achievement in IAIN 

Bukittinggi. 

The correlation was indicated with the determination coefficient r2 = 0.028. It meant 

that the correlation was only 2.8% while the rest was influenced by other factors. The main 

influence model was Y2 = B0 + b1 X1 + b2 X2 + E = 3.53 + 0.00376X1 + 0.004391X2 + 4.467. 

From this simple linear regression analysis, it showed that the lecturers’ teaching methods 

and competencies were not the main factors influencing the students’ achievement IAIN 
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Bukittinggi. Other factors influenced were external factor such as environment, learning 

conditions, learning goals, and feedback by the lecturer and internal factors such as their 

personal motivation, attention, perception, and memory. 

The lecturers of IAIN Bukittinggi often use lecture, question and answer, discussion, 

assignment (recitation), and problem solving methods. The correlation of the lecturers’ 

teaching methods and competencies to the students’ achievement at IAIN Bukittinggi was 

gained 2.8%. It was very low compared to the other factors. 

CONCLUSION 

Based on the findings and discussion that had been presented previously, it could be 

concluded that most of the lecturers at IAIN Bukittinggi applied lecture, question-answer, 

discussion, assignment, and problem solving methods. The teaching skills and 

competencies of lecturers at IAIN Bukittinggi were considered quite high. It could be seen 

in the mastery of study material, syllabus development and preparation of semester 

learning plans, interactions, communication of teaching and learning, and assessment of 

students’ learning achievement. In this research, it was also found that there was low 

correlation of the lecturers’ teaching methods and competencies to the students’ 

achievement in IAIN Bukittinggi.  

After conducting this research, it is suggested that the lecturers of Bukittinggi IAIN 

Lecturers should use various methods in teaching and learning process, so they can follow 

the technology development of teaching and learning.  It is expected that the leadership of 

IAIN Bukittinggi improves and conducts teaching training for the lecturers, especially for 

lecturers with non-educational backgrounds. 
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