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Abstract:

This study aims to determine the various factors that affect students’ self-regulated
learning, especially the effects of self-concept, discipline, self-concept and discipline
moderated by organizational culture on self-regulated learning. This research was
quantitative research. The population was all students of Tarbiyah Faculty of [IAIN
Parepare in 2016-2019, consisting of 2000 students. The sample was 125 students.
Data were collected using questionnaires and documentation, which were then
analyzed using SmartPLS. The results showed that 1) there was a positive and
significant effect of self-concept toward self-regulated learning with t-statistic 4.514 >
t table 1.96; 2) there was no positive and significant effect of discipline toward self-
regulated learning with t-statistic 0.688 < t table 1.96; 3) organizational culture was
unable to moderate the effect of self-concept toward self-regulated learning with t-
statistic 0.198 < t table 1.96; 4) organizational culture was unable to moderate the
effect of discipline toward self-regulated learning with t-statistic 0.514 <t table 1.96.
Therefore, paying attention to students' self-concepts was important because students
who had positive self-concepts could develop their potential and self-regulated
learning.

Abstrak:

Penelitian ini bertujuan untuk mengetahui berbagai faktor yang mempengaruhi
pembelajaran mandiri mahasiswa, khususnya untuk mengetahui pengaruh konsep
diri, disiplin, konsep diri dan disiplin yang dimoderasi oleh budaya organisasi
terhadap pembelajaran mandiri. Penelitian ini merupakan penelitian kuantitatif.
Populasi penelitian ini adalah seluruh mahasiswa Fakultas Tarbiyah IAIN Parepare
tahun 2016-2019 yang berjumlah 2000 mahasiswa. Sampel penelitian ini sebanyak
125 mahasiswa. Data dikumpulkan menggunakan menggunakan kuesioner dan
dokumentasi yang selanjutnya dianalisis menggunakan SmartPLS. Hasil penelitian
menunjukkan bahwa 1) terdapat pengaruh yang positif dan signifikan pada konsep
diri terhadap pembelajaran mandiri dengan t-hitung 4,514 > t tabel 1,96, 2) tidak ada
pengaruh positif dan signifikan disiplin terhadap pembelajaran mandiri dengan t
hitung 0,688 < t tabel 1,96, 3) budaya organisasi tidak mampu memoderasi pengaruh
konsep diri terhadap pembelajaran mandiri dengan t-hitung 0,198 < t tabel 1,96, 4)
budaya organisasi tidak mampu memoderasi pengaruh disiplin terhadap
pembelajaran mandiri dengan t-hitung 0,514 < t tabel 1,96. Oleh kare itu, perhatian
terhadap konsep diri mahasiswa perlu karena mahasiswa yang memiliki konsep diri
positif akan memiliki kemampuan untuk mengembangankan potensi dan
pembelajaran mandiri yang baik.
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INTRODUCTION

The presence of the Covid-19 pandemic is a challenge for all areas of human life,
including education. In the field of education, the government issued an online learning
policy as an effort to achieve educational goals and also broke the chain of spreading this
pandemic (Sulisworo, Fitrianawati, Maryani, Hidayat, Agusta, & Saputri, 2020).
Implementation of the online learning process can not be separated from a variety of
obstacles, both the availability of resources and the ability of students to manage their
learning process (Zahrawati & Nurhayati, 2021; Zahrawati & Ramadani, 2021). With this
online learning policy, students are required to be able to manage their learning process
well. They must make a good study plan and schedule to join online classes and submit
assignments on time, control and evaluate themselves to find out how far their learning
goals have been achieved. Therefore, students must have good self-regulated learning to
undergo the learning process during the Covid-19 pandemic.

Self-regulated learning is a concept of self-management and an approach of the
learning process that emphasizes cognitive and metacognitive approach strategies
(Kalenda & Vavrova, 2016; Savoji, Niusha, & Boreiri, 2013; Kareshki, 2011; Cazan, 2012;
JakeSova & Kalenda, 2015; Fettahlioglu, 2011; Zahrawati, 2020). Self-regulated learning is
something that does not escape the attention of academics and practitioners in the realm
of education because of its effect on academic achievement. As a result, several studies
state a positive correlation between self-regulated learning and learning achievement
(Savoji, Niusha, & Boreiri, 2013; Cazan, 2012).

In addition, several studies had also found that low self-regulated learning increased
procrastination or delayed in tasks which ultimately have an impact on decreasing
academic achievement (Motie, Heidari, & Sadeghi, 2012; Fasikhah & Fatimah, 2013;
Pintrich, 2000). Therefore, self-regulated learning is very important for someone to
improve their academic performance.

Based on the influence of self-regulated learning, Zimmerman (1989) stated that 3
things affected a person's self-regulated learning, including a) individuals, which consist
of personal knowledge, level of metacognition ability, goals to be achieved, and self-
efficacy beliefs, b) behavior which includes behavior, personal, and environmental self
reactions, c) the environment which is an influence that comes from outside a person. This
environmental influence is in the form of enactive experience, social support, and others.
This study focuses on self-concept and discipline as moderated by organizational culture
as factors that influence student self-regulated learning at Tarbiyah Faculty of IAIN
Parepare.
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Self-concept is very important in developing a person's personality and behavior, as
Desmita (2012) states that a person's behavior is determined by self-concept. The overall
behavior of a person is a representation of the view of self-reflection. Behavior and self-
view will go hand in hand. If someone views himself/herself can act by setting goals first,
regulate to achieve goals, have time management, have physical and social environment,
that person has good self-regulated learning.

Discipline as an internal factor is a person's ability to control behavior (Drever,
1986). Besides, Hurlock (1993) states that discipline aims to behave following the values
and norms that apply in the group to know their role. Self-regulated learning and discipline
have a significant relationship. If someone has high self-regulated learning, it will be in line
with their discipline.

Organizational culture is an external factor moderating the effect of self-concept and
discipline toward self-regulated learning. It has the power to influence student behavior.
In the context of IAIN Parepare, there is a unique organizational culture with the motto
malebbi warekkadanna makkiade ampena (polite in speech, civilized in action), campus
residents have a foundation to speak and behave. With a vision of acculturation of culture
and Islam, IAIN Parepare exists with its distinctive characteristics that not only strive to
provide superior and competitive education, teaching, research and community service
but also as a center for strengthening agidah (faith) and akhlaqul karimah (character). It
makes the organizational culture at Tarbiyah Faculty of IAIN Parepare interesting to study
its effects on self-regulated learning.

During several months of conducting online lectures, information was obtained that
students tend to be unable to manage time in the learning process. It can be seen from their
inability to attend online lectures and submit assignments on time. Some students ask for
time extensions when they want to submit academic assignments. In addition, some of the
tasks they submit just copy and paste. It indicates that students do not have good self-
regulated learning abilities.

The difference between the expected ideal conditions and the facts of the self-
regulated learning of Tarbiyah Faculty students at IAIN Parepare is still low. This study
aims to find factors that influence self-regulated learning. The research objectives of this
study are to determine the effects of self-concept, discipline, self-concept and discipline
moderated by organizational culture on students' self-regulated learning.

RESEARCH METHOD

This study aimed to see the effect of self-concept and discipline moderated by
organizational culture toward self-regulated student learning. This research used a
quantitative approach. The population in this study were all active students of Tarbiyah
Faculty of IAIN Parepare academic in 2016-2019. There are 2000 students spread across
eight study programs. This study used a questionnaire and documentation to collect data
on self-concept, discipline, organizational culture and self-regulated learning. The sample
size in the Multivariate Analysis refers to the opinion of Hair, Black, Babin, & Anderson
(2014), which is the minimum number of observations (samples) for each research
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indicator, namely five times or its multiple. In this study, 25 indicators spread over four
variables; self-concept, discipline, organizational culture, and self-regulated learning.
Therefore, the sample size in this study was 125 students.

Each variable has its indicators. Self-concept indicators are academic self-
knowledge, non-academic self-knowledge, academic self-expectations, non-academic self-
expectations, academic self-assessment, and non-academic self-assessment (Labhane &
Baviskar, 2015; Desmita, 2012). The indicators for the discipline variable are: 1) being on
time for lecture activities, 2) being on time for completing assignments or lecture projects,
3) being obedient to the appearance on campus, 4) being obedient to the lecture contract,
and 5) being obedient to campus rules and regulations (Prijodarminto, 1994; Subari, 1994;
Drever, 1986). Indicators of organizational culture variables are campus physical
environment, campus rules, various habits, campus vision and mission, attitudes held by
campus residents, mottos, relationships between campus residents, and belief patterns
(Mihaela & Bratianu, 2012; Ozan & Demir, 2012; Deal & Peterson, 2009; Lunenburg, 2011;
George & Jones, 2005). Indicators of self-regulated learning variables are 1) positive
attitude in the learning process and desire to achieve success, 2) diligence and desire to
try, 3) concentration and attention on academic tasks, 4) managing time in doing academic
assignments, 4) self-reflection, reviewing learning, and preparing to take part in learning,
and 5) selecting ideas and information that are considered essential (Mukhid, 2008;
Zimmerman, 1989; Pintrich, 2000; Risemberg, 1997; Pintrich & Groot, 1990; Schunk &
Zimmerman, 1998; Bandura, 1977; Corno & Mandinach, 1983).

The validity test used to measure the validity of the questionnaire was construct
validity. This study also used SmartPLS. The validity test is carried out using evaluation
measurement (outer), namely the convergent validity of the loading factor for each > 0.50
to the target variable. In addition, another validity test was also conducted by looking at
and comparing discriminant validity and the square root of average variance extracted
(AVE). If the score is higher than the correlation value between the constructs, good
discriminant validity is achieved (if AVE > 0.5). Furthermore, the approach used to
determine the reliability of the instruments in this study was the internal consistency
approach with the Cronbach Alpha technique. Instrument reliability criteria if the
minimum value was in the high category (0.70). The research hypothesis testing was
carried out using SmartPLS by looking at the P Values.

RESULTS AND DISCUSSION
Evaluation of Validity and Reliability Tests

Evaluation of validity and reliability tests is carried out on the data that has been
obtained. The validity test in this study was carried out by using an evaluation
measurement (outer) model, namely the convergent validity, the loading factor for each >
0.50 to the target variable. From the results of convergent validity, some items did not meet
the criteria, so that the items were issued. There was 1 item issued in the self-concept,
discipline, self-regulated learning, and 3 items in the organizational culture. In addition,
the validity test was also carried out by comparing the discriminant validity and the square
root of average variance extracted (AVE).
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Based on the results of measurements with AVE on each indicator, it was found that
the AVE value in this study was > 0.50. On validity testing through convergent validity and
discriminant validity, it was obtained: 6 valid items to measure self-concept variables, 8
valid items to measure discipline, 10 valid items to measure organizational culture, and 9
valid items to measure self-regulated learning. Furthermore, the reliability test was
carried out by looking at the composite reliability value and based on the study results. It
was found that the composite reliability value was > 0.80, which indicated that all variables
were appropriate and suitable to be used as the tested variable. In addition, the reliability
test was also carried out by looking at the Cronbach alpha value. The results found that
each instrument variable in this study had a Cronbach alpha value >0.70. The following
Figure 1 presents the outer model of the validity and reliability test results.

Medentng EMec

Figure 1. The Outer Model of The Validity and Reliability Test Results

Furthermore, data analysis was conducted to determine the effect of self-concept
and discipline moderated by organizational culture toward self-regulated learning. The
following Table 1 summarizes the results of bootstrapping.
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Table 1. The Results of Bootstrapping
Standard

Original Sample Deviation T Statistics P Values
Sample (0O) Mean (M) (STDEV) (|O/STDEV])

M->Y 0.152 0.172 0.084 1.809 0.071
Moderating 0.023 0.047 0.118 0.198 0.843
Effect1->Y
Moderating -0.065 -0.077 0.126 0.514 0.608
Effect2 ->Y

X1->Y 0.461 0.447 0.102 4.514 0.000

X2->Y 0.081 0.088 0.117 0.688 0.492

The Effect of Self Concept toward Self-Regulated Learning

The study results found that the self-concept of students at Tarbiyah Faculty of IAIN
Parepare, which includes self-knowledge, self-expectations, and self-assessment, both
academic and non-academic, were in the very good category. In addition, this study also
found that self-concept had a significant positive effect on students' self-regulated learning
at Tarbiyah Faculty of IAIN Parepare. It could be seen from 0.461 of the original sample
value, 4.514 of t-statistic, and 0.000 of P-value. The measurement results showed t-statistic
> t-table (5% significance level = 1.96) and a < 0.05, so the first hypothesis in this study
was accepted.

Self-concept and self-regulated learning had a positive relationship direction. In this
regard, it could be interpreted that the higher the student's self-concept, the higher the
self-regulated learning. This finding aligned with Bandura's Social Learning Theory
(1977), which stated that self-regulation was related to self-concept. It was further
explained that someone who had a negative self-concept tended to rate himself/herself as
a lowly person. Conversely, someone with a positive self-concept tended to assess
himself/herself positively. In connection with the learning process, self-concept affects
students' self-regulated learning because self-concept includes their views on their self-
image. If students have positive knowledge, expectations, and assessments of themselves,
then they would be able to plan, organize, and evaluate well the learning process
(Rosenberg & Kaplan, 1982).

The results of this study are also in line with several previous research results that
show that self-concept affects self-regulated learning, which in turn affects academic
competence, high educational and career aspirations, and academic achievement
(Sangeeta & Sumitra, 2012; Nalah, 2014; Soufi, Damirchi, Sedghi, & Sabayan, 2014).
Students who have a positive self-concept will know their strengths and weaknesses, have
expectations for achievement and be useful for others, and have an assessment that they
can become outstanding students. It drives the formation of good self-regulated learning.
Thus, students will be diligent and desire to try, have attention to academic and non-
academic activities, manage time well, and reflect on themselves for better achievement.
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The Effect of Discipline toward Self-Regulated Learning

This study found that student discipline at Tarbiyah Faculty of IAIN Parepare was
very good category. Discipline includes being obedient to time in attending lecture
activities, being obedient to time in completing assignments or lecture projects, being
obedient to appear on campus, obeying lecture contracts, and being obedient to campus
rules. In addition, this study also found that discipline did not significantly affect student
self-regulated learning at Tarbiyah Faculty of IAIN Parepare. It could be seen from these
results; 0.081 of the original sample value, 0.688 of t-statistic, and 0.492 of P-value. The
measurement results showed that the t-statistic < t-table (5% significance level = 1.96)
and a > 0.05, then the second hypothesis in this study was rejected.

Discipline had no significant effect on self-regulated learning, which was not in line
with the opinion of Drever (1986) and Hurlock (1993). Someone who had a disciplined
attitude will have the awareness to obey the rules that apply in his community. Based on
categorization, student discipline was very good category. Still, if observed on each
variable indicator, it appeared that students were not on time in doing assignments or
projects given by lecturers and in attending classes which indicated discipline did not
affect self-regulated learning. In addition, another thing that caused the discipline not to
affect self-regulated learning was the value of the influence contribution given by the
independent variable to the dependent variable was 38.7%. It indicated that there were
other variables outside the research variables that affect self-regulated learning, namely:
level, gender, self-efficacy, and strategy use (Zimmerman & Martinez-Pons, 1990; Usher &
Pajares, 2008), academic emotions (Pekrun, Goetz, Titz, & Perry, 2002), implementation of
problem-based learning (Sungur & Takayya, 2006), epistemic beliefs (Muis, 2007), use of
management systems e-learning courses (Vovides, Sanchez-Alonso, Mitropoulou, &
Nickmans, 2007), students' tutorial system perception and academic self-efficacy
(Mulyadi, Basuki, & Rahardjo, 2016).

The results of this study were also not in line with the results of previous studies,
which stated that discipline affects self-regulated learning. Someone who had good
discipline would manage their learning well (Harahap & Neviyarni S, 2018; Permana &
Latifah, 2015). Although the discipline did not affect self-regulated learning, there is a
relationship between the two. Very good discipline students could be seen from their
obedience to attend lecture activities, obedience to complete assignments or projects,
adherence to performance procedures on campus, adherence to lecture contracts that
have been mutually agreed upon at the beginning of lecture, and adherence to the rules
and regulations is on campus.

The Effect of Self Concept Moderated by Organizational Culture toward Self-
Regulated Learning

Organizational culture was unable to moderate the effect of self-concept toward self-
regulated student learning at Tarbiyah Faculty of IAIN Parepare. From the results of this
study, it could be interpreted that organizational culture cannot strengthen or weaken the
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influence of self-concept toward self-regulated learning. It could be seen from the scores
of 0.023 of original sample value, 0.198 of t-statistic, and 0.843 of P-value. The
measurement results showed that the t-statistic Moderating effect 1-Y < t-table (5%
significance level = 1.96) or a > 0.05, it could be stated that the third hypothesis in this
study was rejected.

The probability value on the moderating effect of 1 variable was not significant, and
the probability value on the organizational culture variable was also not significant. It
could be stated that the classification of the moderating variable was a type of potential
moderation, which meant that organizational culture had the potential to strengthen or
weaken the influence of self-concept toward self-regulated learning. Organizational
culture did not interact with self-concept and had no significant relationship with self-
regulated learning.

Based on the results of this study, it indicated that the organizational culture at
Tarbiyah Faculty of IAIN Parepare had not been able to influence the self-concept
intervention. This finding did not support Bandura's (1977) theory which stated that the
environment (organizational culture) could shape a person's personality. Likewise, Deal
& Peterson (2009) stated that organizational culture was a complex network of traditions
and rituals built by its citizens and influencing the behavior of each member of the
organization. Furthermore, the results of this study were also inconsistent with several
previous study findings (Pratama, Siraj, & T, 2019; Zahrawati & Faraz, 2017). One reason
was that the organizational culture in Tarbiyah Faculty of IAIN Parepare was still in the
good category. As students consider that the classroom is not comfortable for lecture
activities, it cannot moderate the effect of self-concept on student self-regulated learning.
In addition, the value of the influence contribution given by the independent variable to
the dependent variable was 38.7% which was the basis for stating that there were still
other variables outside the study that affect self-regulated learning, namely: level, gender,
self-efficacy, and strategy use (Zimmerman & Martinez-Pons, 1990; Usher & Pajares,
2008), academic emotions (Pekrun, Goetz, Titz, & Perry, 2002), implementation of
problem-based learning (Sungur & Takayya, 2006), epistemic beliefs (Muis, 2007), use of
management systems e-learning courses (Vovides, Sanchez-Alonso, Mitropoulou, &
Nickmans, 2007), students' tutorial system perception and academic self-efficacy
(Mulyadi, Basuki, & Rahardjo, 2016).

Organizational culture is an indication of how citizens act and behave through
existing rules. Organizations with a positive culture will direct their citizens to focus on
activities that can improve quality so that citizens will be busy with positive activities to
achieve the organization's vision and mission. Zamroni (2007) stated that organizations
that had a positive culture would have the ability to face all the problems faced by their
citizens, while organizations with a negative culture would find it difficult to solve the
problems they face. In addition, Deal & Peterson (2009) stated that a negative
organizational culture would make its citizens focus on negative values that exist in the
organization.
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Organizations with a positive culture have a conducive environment and classrooms
for the implementation of learning. They always socialize the rules on campus to create an
orderly atmosphere and familiarize campus residents with good relations. Students also
have motivation and discipline. In addition, lecturers are present on time in class because
they enjoy the learning process with students. Various positive habits exist among campus
residents, such as the habit of greeting and the belief that they can achieve great
achievements. Therefore, organizations that have a positive culture will make their
citizens have a positive self-concept as well.

The Effect of Discipline moderated by Organizational Culture toward Self Regulated
Learning

Organizational culture was unable to moderate the effect of discipline toward self-
regulated learning of students. From the results of this study, it could be interpreted that
organizational culture could not strengthen or weaken the effect of discipline toward self-
regulated learning. It could be seen from the scores; 0.065 of the original sample, 0.514 of
the t-statistic, and 0.608 of P-value. The measurement results indicated that the t-statistic
Moderating effect 2-Y < t table (5% significance level = 1.96) or o > 0.05, it could be stated
that the fourth hypothesis in this study was rejected.

By looking at the probability value on the Moderating effect 2 variables and the
probability value on the organizational culture variable, which were not significant, it
could be stated that the classification of the moderating variable was a type of potential
moderation. [t meant that organizational culture had the potential to strengthen or weaken
the effect of discipline on self-regulated learning. Organizational culture did not interact
with discipline and did not have a significant relationship with self-regulated learning.

This study indicated that the organizational culture at Tarbiyah Faculty of IAIN
Parepare had not influenced disciplinary intervention. This finding did not support
Bandura's (1977) theory which stated that the environment (organizational culture) could
shape a person's personality. Likewise, George & Jones (2005) stated that organizational
culture was a set of shared values, beliefs, and norms that influence how to think, feel, and
behave towards one another and towards people outside the organization. Furthermore,
the results of this study were also inconsistent with the results of previous studies
(Rusmita & Badera, 2018) because the organizational culture in Tarbiyah Faculty of IAIN
Parepare was still in the good category. As students judge that classrooms were not
comfortable for lecture activities, they could not strengthen or weaken the effect of
discipline on student self-regulated learning. In addition, the value of the influence
contribution given by the independent variable to the dependent variable was 38.7%
which was the basis for stating that there were still other variables outside the study that
affect self-regulated learning, namely: level, gender, self-efficacy, and strategy use
(Zimmerman & Martinez-Pons, 1990; Usher & Pajares, 2008), academic emotions (Pekrun,
Goetz, Titz, & Perry, 2002), implementation of problem-based learning (Sungur & Takayya,
2006), epistemic beliefs (Muis, 2007), use of management systems e-learning courses
(Vovides, Sanchez-Alonso, Mitropoulou, & Nickmans, 2007), students' tutorial system
perception and academic self-efficacy (Mulyadi, Basuki, & Rahardjo, 2016).

298 LENTERA PENDIDIKAN : JURNAL ILMU TARBIYAH DAN KEGURUAN, VOL. 24 NO. 2 DESEMBER 2021: 290-302



CONCLUSION

The results of this study found that: self-concept had a significant effect on student
self-regulated learning, discipline did not have a significant effect on student self-regulated
learning, organizational culture was unable to moderate the effect of self-concept on
student self-regulated learning, and organizational culture was unable to moderate the
effect of discipline on student self-regulated learning. Based on these findings, it was
expected to pay attention to students' self-concepts as an effort to improve their self-
regulated learning. In addition, the suggestions for the next researcher are: 1) Researchers
can look for other variables outside the variables used in this study so that they can provide
a broader picture of the factors that influence student self-regulated learning such as
grade, motivation, gender, self-efficacy, and academic emotions. 2) The use of the
questionnaire has not been able to reveal all the real conditions, so it can be added with
the interview method so that the data obtained is more completed and describes the real
conditions. 3) The use of the SmartPLS application in processing data has not been able to
simultaneously identify the effect of the independent variable on the dependent variable
by using the moderating variable to add to the use of the SPSS application. 4) The SmartPLS
application in testing validity by evaluating the measurement (outer) model of the
instrument using a drop system or removing items that do not have convergent validity
with a loading factor of > 0.50. Therefore, in preparing the questionnaire, adequate items
can be made so that when some items have to be discarded, some items represent
indicators in these variables.
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